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Setting the Stage

The 'orai tradition in literature’is one of the oldest and fnost satis- |
meg experlences known to man, The oralvformz.tt has served as a means in |
preserwng and passing on to posterlty man's early thoughts, fears, Legehds s
| games and songs in Lhe form of the folktale folklore or falry 11terature.'

Of the Val‘.LOUo theories of the orlgms of folklore , the polygencsn
‘theory is the most plauslble. Thls theory holds that human belngs e,very-
where in the world and durmg evcry phase of hlotOI‘y are moved by the saine
emotlons--love and hate, p1ty and scorn, Joy and anguis h , greed and unself- '-
1shness, cowardness :md courage. Another theory asserts that as mobile
groups and races moved about theearth they carried with them the1r
legends and .atorles, and this theory monogenesls holds that this accounts
for the strlklng s:unllarltles that are found in the folk 11terature of
.Stlll fardway and underdevcloped lands and the now h:Lth;)r mdustr.Lall?ed
countries, .

The thread of simplicity that runs through the folk literature is no
doubt tlie quali.y that makes children experience so much plieasure from
this form of litcrature, Perhaps the child finds himself in unconscious
sympathy with the thoughts and customs of the c_:hildhood_ of civilization,
As the child wonders about the forces of nature, origins of life, death
and on after life, he is reliving the childhood of man. The child invents

stories to explain events he cannot comprehend, The child ray say that
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God is roving [nrniture whout Lo mxpladr the thundsr overhear snclent

ran ‘x'J‘clio;-JLéd‘ that _t‘,izé-u:unde‘r S an in-ii‘cw,io‘n that the : ol: vier o ﬁu Ty
or rostless, | |

Corm:on c;}l;ar.'lct.ér.i.stj.pé of i'olk]\.lore repcat th_oméc]._ves cchtl_ix'yv af'Ler
‘(:r;-nt.ury.' .T}:xe story_ol"i-'l‘/v..s,(‘q is sindlar to theRUssﬁ.un. Lald Onc-'-.'?ied'
l.'.'}:h:-. in ».;h'ich the bln::l:; 4.,11 puls ou* the one c;c of 1110 viteh and c.,ca 28

<ith the sheep,

The tale of Jack and the Beanstalk is nurallelcd in such underieveloped

lande as Polynesiu'. The secret or forbidden place or namnes and Lhe peculiur
pouiers ait ached to Lhe pos.,es sion of such secret information (power over Lhe

.-rxdlvu.lual) is found on several (.onLlnents. 'In Yest ixfr‘ica a man i always

“nowm by lus nickname; nis redl nanec alway... bomg conccalod In Scolland,

ior nany centuries if a I‘ale,/ wa; melfen w:h.h a series ot‘ duabh.), it

Was thoug,ht, tlmL by chan{fln{g ‘the nane Lhe ev1l \vo!‘ld he counteraclrd . The

Jerman [‘olkLalc, Rumpclutllt,bl\ln, 1nvolveg Lhc "secret name", and Lho French
tale, Blue Ilcard, tlxe "secret" or (‘orbldden place. |

Ch'iidr"enﬁ play “n.cs with exdctly the same rituals and the same phrases
as‘ childfen thousands of years ago. : Thc Englishf game bé;ifiﬁg the cr'y..""Buck‘,
Buck, how rany horns do I hold up? is the same gawe with Lhe same {ornula
as deseribed by Petronius Arbiter, Roman poet of the days of lNero.

In the Conge the African mother croons andvsings about her bavy's
fingers, For the thumb she says, "I a.. the master of the lot." Areri-
can children hear the nobher sing, '.".'Ihere ié Thumbkin?" and taking the preat

toe vripgles it and says, "This little piggy went to market."

|
|
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"‘ho body of‘-.contcrfmor'ary-.T.it,emtu.v'o that has captured the inaginabion
oI‘ clu’dron conl,mu\u t,o e r"'('vnr'r‘ |hc beaut,y and s.er)'liciLy f‘br‘t;h‘-x*iym‘.cal-,
ness and ‘ono':ty scen in J.T"u,'ll‘laly ulld e ap"cramd tl.m G Limt cluld can

“and do «'ldOl“C- k

I"ortt.ml,c is Lhe cruld t'hoze ,mvnto, dul‘L i‘r-ionds,‘ relal;ives,' t:'-;-.<:lic:'s o

- and ]lbmrlans LnLroduce to 'rl c 11.140[‘.’1[,1.11"0 of "r\.m" childhood" }md holp"
hrim f‘col his my into ch un'v«*r :ality of human enot ions .md fantasy.
Th(. Oral Llﬂcrature ¢ ork.,hop ha., as. onc of 1t poal.sr-to po.mt ouL Lo.

' parcnt.; the "hmnanlzlnff" experience Uh.t can be found in folk literature

20

. and to suggest some vays of usmz this llteraturc in the lives and uevolop--

’ mcnt, oI‘ the child,

The folk tales, traditional and modern, will brlng the chl’ldrc‘n toro hvr' o

v‘"m a mor .cnt of oneness w1l,h peoplo.; of the world The plays and Fames thcy
will under‘take will llnk thcm "llth bov., and p,:Lrls of vester‘dav and toq.-.'l.y--_
of A.,n Africa, Soutn A'nnrlca Auotmlm--ln othvr vords, the world, ‘
hot least oI‘ le.,c o,\pcrlenccs wﬂl be Lthe: opporLun:Lty f‘or ’he cihiild to
dcvclop hlu ;;O\Jers in observatlon, lcarn to counL t,hrough rhy'mes c‘ypand
his J.maglna’f.lon;and creat1v1ty. | | | |

Parents of these children will spénd the month of July ianlelnc;nting
the procedures and techniques explored in the i—zorks‘nop, and in coopcration
viith the Parent-Liaison, Mrs. A, Reddish, spend a month with literature and
in éctivities in the Farly Learning Center where they will "lead" the children.

Students in the Barly Childhood Library Specialist classes will observe -
and participate in these activities, and subsequent viorkshops will be.designed
to enlarge npon the work and techniques begun this summer,

K
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Viorkshop Sunmary

Using as a theme, "The Child's Literary Heritage," the Oral Litera-

ture Workshop of the Farly Childhood Library Specialist Program, School

" of Library Science, Morth Carolina Central University, Durham, North

Carolina, vas held July 6-7, 1972,

The first moining session convened in Room 111 with the director,

Mrs, Tormie Young, setting the stage for maximal participation by parents.

The oral literature workshop wvould pursue these goals, namely:

1,
2,

3
L
5.
6.

Te
8,

To involve parents in the literary activities of children who
are in the childhood program,

To explore uses of folklore with parents and children involved
in the childhood program,

To illustrate uses of "folk" literaturc in child developmcnt..
To identify the parent as an affect-agent in child development.

To show how libraries can develop meaningful deveclopmental
library programs.

To allow each parent to select onc day per week to have an oral
experience with the children, :

To give parents demonstrations in using A-V equipment and materials.
To allow OF Public Institute participants to spend two days per

week in the center to observe the children and participate in the
activities, :

Rt this point; Mrs, Mary Jo Hovard, Associate Director School and

Library Services, Viking Press, New York, was introduced.




Mrs. lovard gave a brief run-dovm on i)lans for the Thursday and Friday
afternoon sessions, .

A lively discucsion revealed the vafi.ous methods of using oral
‘literature in gctting the child ready for reading, in refining the social
process, and in helping the child to better see the world and the world's
people. |

The Thursday Evening Session was held in the lecture auditorium of
the Chemistry Buildiﬁg. Mrs. Young briefed the audience on the purposes
of the session and then int,roduce‘d Mrs. Annette L ‘Phinazee, Dean, Library
Schéol, who brought greetings from the N, C. C. Library School Faculty
and staff,

The consultant, Mrs, Mary Jb Howard, discusscd "Folk and Fairy
Literature for Children."

Her discussion revealed that storytelling:

vGives ah opportunity to share vpleasure of the highest type

Introduces child to a world of literature he may have not been
exposed to

Stimulates his i.rnaginntion
Develops group experiences
Ivncreases vocabulary
Presents an opportunity to have fun
In discussing "Types of stories for Varied Age Groups,"
lrs, Howard pointed out:
1. Threce year olds are self-centered, interested in théir parents,

have a limited imagination; thercfore, stories nust be familiar and

- limited to 5-10 minutes for cach story. To continue to hold interest,

use finger games., Tn making a selection for this group, select a story
»i.th a limited number of characters and a story that is colorful. Bxamnle:

Rosics Walk.
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2, Four and five year olds are more exporienced, know more about
the vorld, and have a longer attention span. They like stories about
school and friends. This group can listen to a story told without a
book; children becoire more involved in story participation. Example:

The Alphabet Tale,

The étfory should teach a concept but break story with participation.

Txamples: Snail, Snail Wherc Are You?, One Two, Vhere's My Shoe?

Five ycar olds may like Briansmith's ABC, It Looked Like Milk.

Concept books are becoming more sophisticated, Song books are

concept books, lLxamples: Frog-Went-A-Courting, 1 Know An 01d Lady,

Mommy, Buy ke A China Doll, Wheels of the Bus.
3.- Older gl1ildren may prefer "The Snook Family" in Juba. This

and Juba That. A book with no text is good for a child with little or

no imagination or a '"laugh book" is also gocd. Fxamples: Frog, ¥Where

Are You?, There's A Nighimare in my Closet.

A folk talec has threce major incidents, tell the incidents, anc
let the ciimax come immediately., FExamples: Jourrey Cake Ho!, John
Henry.

Some books are too wordy for storytelling to a group. Example:
I Can Read Books.

Other stories that may be used are: Frog and Toad Together, Frog

and Toad Go, Hush! Thece Baby, Bread and Jam for Frances.

Mixed Ape Groups may like: Madeline, Yhistle for Willie, A Snowy

Day, spice these stories vrith Finger Games and Stand Up-Sit Dovn Games.

Storytelling is an art. Some helpful suggestions given included:

1. Be sure you like the story.




Be sure the book is presszed,

Know the idea of the. plot,

te-read the shory, pel happenines in sequential order,

Lern repeatsd nhrases. '

Do not ad 1ib but you do not have to use word for tiord of the ctory.
Don't stop in the middle of the story; continue the story,

Don't use the book as a crutch; don't read the story to children,

Learn vhat is on eachk page.

In handling the book, hold the book at the bottom and turn pages
from the top, using the right hand, .

In discussing “"Criteria in selecting stories," the follovin ints
!J g 3 R}

were emphasized:

1,

In picture books thal tell a story, look for good characterization
and a well-constructed plot,

Look for a good balance of pictures and text so that the two secm
to move along togcther,

Look for pictures that are large enough or clear enough in their
outline to he seen by all the children in the group.

Lool: for :riting that is clear, exact and appropriate to the story
or theme of the book,

Look for Looks that explore the real world vhich is still such a
source of wonder and excitment for young children,

A display of 1ell-selccted books captured the participants' attention.

After a brief examination period, several participants voluntcered to make

story presentations on Friday.




The Friday uorning session of the Oral Literature ilorkshop was held
in Llie Early Childhood Learnins; Center. Swmner participants were given an
opportunity to examine litcrature.
| Mrs, A, Reddish, Summer Assistant, nresented chcral demonstrations
in the use of non-print sources with spccial emphasis on filmstrips,

The morning :30.'_:5'1'0n vas elimaxed by an exeellent presentation of
Using Hursery Rhymes to provide opportunties for oral language expericnces,
Mrs., Lorrainc llayes, using Room 111 as an auditorium, precsented "The Three
Blind Mice," "Baa Baa Black Shcep," and "Humpty Dumpty." A variety of
interesting properties? parent and class participation allowed the excit-
ing moments to have their full effect.

The afternoon session was held in the Chemistry Building. The
consultant, Mrs, Mary Jo Howard, reviewed the tgchniques of storytelling.
and emphasized the importance of the seating arrangement,

Several class pafticipants presented Story Hour. Other class m¢mbcrs
assumed the role of three, four, and five year olds. Prescntations verc
given by:

Mrs. V., Smith - Vihistle for Willie

krs, Law - The Turnip

Mrs. E, S. Bowser - The Gingerbread Boy

Mrs., Wilson - Snow White and the Seven Dwarfs

Hrs., L, Hayes - Three Blind Mice

16
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At this point a film, The Pleasurc Is liutual was shown, The film

demonstrated technigues in prcscnti.hg effeclive story hours and it showed

various ways of handling situations that may arise,
The workshop ended vith participants being alerted afain to using

a book Lo share an expericnce with a young child,

Recorders

Elizabeth Bowser
Jeanztte Beckvriith
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READING AIOUD TO CHT LDIEN

Reading aloud Lo a child is onc of the pleasant experiences parent

share with the child, Children enjoy the sound of the human voice--a

Pamiliar voice, sometimes an unfauiliar voice. Reading direcctly from

the printed page, and listening to sound devices (tapes, cassettes,

records) are also enjoyed by children.,

Among the justifications for reading aloud to children:

1.

3.
L‘-

Aids the child in discovering good books. This is especially
true for tiie child who has not yet attained skill in reading.

Provides person-to-person contact vith the youn;; child,
Enriches t.lle. child's Lhinking.,

Develops literary taste,

Selecting a Story to Read Aloud

Stories for young children should take into consideration:

1.

Age of Child

Preschool through kindergarten children should have stories
that are short, to the point, and about familiar things,
Stories of animals, ciiildren, home, machines, people, and
toys are greatly enjoyed., Rhymes and tongue-twisters help
the child develop his sense of hearing, and provides oppor-
tunity for the child to use the words to incrcases skill in
language development, : '




Interest of the children. Particularly scasonal stories, and
stories built around personal interests, trips taken, gifts
received, birthdays, and holidays arc to be considered. The
rcader should be relaxed, at case and read to the child in the
manner that is best for the circumstances.

20




SOME TECHMNIQUES FOR THE STORY-REALER

There are a number of techniques which the reader must have at
her command in order to be a successful oral reader, The following
list, while not exhaustive on the subject, may prove valuable for the
reader to keep in mind as she prepares to read aloud:

1. Define new words. Anticipate difficult vords and define and
explain to the children the new vords Lo be read from Lhe text.
(1) 1ist the viords on a chalkboard in advance of the rcading, and
then define them; (2) let the words define themselves in context;
(3) answer children's questions about particular words after the oral
reading; (4) parenthesize as you read, as in "He is digging in, the
field for yams-that is, sweet potatoes,"

2, Give the title and the author of the book. ‘hen a new book
is first introduced, be sure to give the title of the book and the
author's name, If the book immediately captures the fancy of the
listencrs, some children may wish to find it in the library and other
books by the same author, or books containing similar contents. Many
children will be already familior vith certain authors, and mention
of a familiar name vill set the youngsters io comparing the present
story with oncs resd previously. The book jacket may present interest-
ing information about the author and illustrator. These tidbits may be
shared with the class, and they do much to make the story more meaning-
ful and enjoyable for the children,

3. Read vith feeling, Enjoying the story is the first and fore-
most virture that the oral interpreter of literalure can possess, If
the reader believes in what she is doing-if she reads v:ith enthusiasm-
the children will sense it,

: At the same time she must work on matters of volume, pitch, and
articulation., The voice should be used in a natural vway, but it should
Lbe raised or lowered to differentiate characters as dialogue is read.
Most of these things will come naturally if the rcader feels that the
oral reading is contributing something to the children's development.

L. Hold the book carefully, If the book is held too high, it
obscures the rcader's face; too low and close it muffles the voice.
The book should be grasped in onc or both hands, depending upon its
size, and held from 12 to 15 inches from the chest, with the top of
the book on a linec :<ith the chin of the reader,
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5. Play down restures, &Sxtreme hand gestures and quick movemcnis
of the body distract children in such a vay that they lcse the thread of
the story, If gectures are uced at all, slight facial gestures, small,
descriptive movements of the hands, and slight dips and twists of the
body will prove to be the most effective ones, The best suggestion is:

ithen in doubt, lcave gestures out!

6. Maintain eye contact. Every good reader keeps eye contact
with her youngsters while reading aloud to them. This is done for two
reasons:. (1) it steadies the restless children, and (2) it personalizes
the reading, Both are important, but the second more so than the first
with respect to the read-aloud period. As the reader reads, she rlances
up at the end of a sentence to look into the eyes of different children
seated in different parts of the room, This "singling out" give each
child the feeling that the interpreter is reading the scntence just for
him, and it makes the story more meaningful.

Parents should not be intimidated by techniques outlined for the
public story-reader,

Some pointers parents may .keep in mind include:

1. Choose a good book,

2., Select a "quiet" place for reading.

3. It is alright to take the young child on ;cur lap, or =it on
the floor vrith the child.

L4, Reading before bhedtime or naptime is soothing,
(Do not choose books ith "high" action for this time)

5. "Talk-about" the book after you read it to the child. Get
the child to "tell you" about the animals, people, or places
in the book.

6. Do not grow wieary of re-reading time after time a favorite
book of the child,

o2
¢
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STORY-TELLING

. Story-telling differs from story-reading in that story-telling
allows the teller nore latitude than does the "reading" of a book,
Story-telling is truly an &rt and several principles should oe remem-

bered:

1. The story must be well prepared. The story-teller should
know his story well, and have made the necessary ad justments before
sharing the experience,

2. The successful siovy for young children (as well as older ones)
Should be brief, Three to five minutes for young children; no more than
eight for older childrer,

3, Story-tellers should:
Speak clearly ~
Speak loud enough to be heard by the entire group
Avoid "er's," "and so's" :
Stand still
Look at your audience
Talk naturally
Be interested in the story
Maintain eye contact

4. Aids to storylelling include:
1, Pictures
2, .Flannel boards
3. Cut-outs
L, Book jackets
5. Objects
Parents may use standard stories as well as "make-up" stories, All
families and communities have personalities, places, and incidents that
are ‘"stuff" for story making. Some of the richest folklore and cultural
history is to be found in the families and communities of boys and girls.
Parents, in the tradition of their forefathers, should nerpetuzte the
history and appreciation of the ethnic group by relating the courage of

an old grandmother, the wisdom of a long dead uncle, or the creativity

of a family aunt.

23




Reinforcement

Story telling as well as story reading should allow for follow-

up activities:

Follow-up activities can include:

1)
2)

- 3)
L)

5)

6)
)]

.8)

Discussion of the story.

Flaybacks: Each child tells an abbreviated version of the
story.

Listening-time, a recording of the story,.

Dramatization of the story: Each child is given the opportunity
to "play out" his interpretation of the character(s).

Surprise ending: Fach child may decide that he would like to
see the story turn out differently. How?

Color items simular to those in the story.

Excursions and field trips to simular scenes found in the
story.

Game and puzzle play where concepts and/or cognitive skills
can be reinforced. ' '
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A very selective list of titles to be used with apges 3-5 and 5-7

' CONCEPT AND PARTICIPATION:

Aliki,

Feelings.

Garten.
Langstaff.

Mcleod,

. Fatthiesen,
- Fatthiesen

tiils.

Shaw,
Spier.
Tashjian.

Ungerer,

Ungerer,
“Hinn,

Viinn,

1'OTHR GOOSE:

Hush Little Baby--an old cumulative song

Foja Mecans One--an alphabet book in Swahili

Alphabet Tail .

Frog Vlent A'Courtin’

One Snail and Me--a counting booP (ages 5-7)

ABC -

Thinps to See (both excentlonally good for
ages 3-5)

I hnow an Old Lady--a cumulative participatory
song (great fun for ages 4-7)

It Looked Like Split Hilk

Tox 'lent Out On A Chilly Hirht

Juba this and Juba that--very gnod for finger
games, songs and other participatory
activities for ages 5-7

One, Two. Where'!s nmy Shoe?--textless fun

Snail, “here arc You? textless fun

Fireside Book of Children's Songs

What Shall We Do and Allee Palloo--songo, ganes,
etc.,, all ages

- The 1list of‘mother goose books is endless, Tvio are:
Fother Goose and Nursery Rhymes, ill. by P, Reed

One I Love, Two I Love, ill. by M. Hogrogian

STORIES

Anderson:
Asbor jensen:

- Bishop.
Domanska .
DuBois,
Est..
Flack,
Godden.

Graham.

. Grimm:

Tvio-Hundred Rabbits--apes 5-7

Three Billy Goats Gruff, ill, by i.. Brovmn--ages
5 and up

Five Chinese Brothers

The Turnip

Three Little Pigs

El;phant in a Vell

The Story about Ping

The 01d Vloman %ho Lived in a Vlncgar Bottle--
ages 6 up -

Every Man Heart Lay Dovm. Told in the Dldltct
of the African trlbesnnn for older children,
ages 7 up

Breman Town Musicians--ages 6 up
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" Haley.

tarper.
Hogrogian,
Hutchins.
Keats,
Keats,
Keats,
Kraus,
LaFontaine.

Leaf.
Lexau,
Lobel.

Merrill,
leyer. -
Minarik,

liosel.
Ness,

0l1d Voman and Her Plg,v 111, by P, Galdone, A fun cumulative story for ages 4 up

" A Story a Story--ages 4 up

The Gunnivolf--ages 6 up
One Fine Day--ages 6 and up
Rosie's Walk

“John Henry, An Amer:.can Lerend--ages 6 up

The Snowy Day--ages 3-6 ,

Whistle for ''illie--ages 3-6

Whose Mouse Are You?--ages 3-5

The liller, His Son and their Donkey. Either
of those versions ill, by Yildsmith,
Galdoi.e are g,ood for ages 5 up

Ferdinand

Crocodile and Hen

Frog and Toad are Friends. Not recormended
for large group, but very good for lap
reading and reading alone.

The Elephant who Liked to Smash Small Cars

A Box, A Dog, A Frog--textless

A Kiss for Little Bear. Or any in this series
are good for lap reading.

Tikki Tikki Tembo--ages 6 up

Mr, Miacca--ages 5 up

Red Riding Hood, ill. by E, Gorey and told in his rhyme.

Slobodkina.
Vierth.
Zemach,

‘ Zemach .

Caps for Sale. A facorite for all ages.
Lazy Jack--ages 6 up

Monmy, buy me a China Doll, A cumulative tale--

. ages 5 up
Too much noise

1




MATIONAL ORIGINS OF SELECTED FOIK LITERATURE

German Folk Tales

The Wolf and the Seven Little Kids
The Elves and the Shoemaker
Hansel and Gretel ‘
Snow-lThite and the Seven Dwarfs
Rumpelstiltskin :

Onc-Eye, Two-Eyes, and Three-liyes
The Goose Girl

Scandinavian Folk Tales

The Three Billy Goats Gruff

The Pancake :

The Lad Yho %lent to the North llind
The Husband “‘ho Vlas to Mind the House
Fast o' the Sun and Vlest o' the Moon
The Most Obedient 'ife

French Folk Tales o=

The Sleeping Beauty in the Yiood
Cinderella or the Little Class Slipper
Beauty and the Beast

The Yhite Cat

Irish Folk Tales

King 0'Toole and His Goose

Czechoslovakian Folk Tales

Clever Nahka

Russian Folk Tales

The Fire-Bird
The Horse of Power
The Princess Vasilissa

Iy
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Last Indian Folk Tales

The Fare That Rn Awny

Pnplish Folk Tales

The 01d “oman and Her Pig

The Story of the Three Bears

The Story of the Three Little Pigs
i'r, Vinegar

thittinzton and His Cat

A Tale From the "Arabian Vights"

Aladdin and the Wonderful Lamp

A Chinesc Foll: Tale

The Fox'c Dmirhter

Variants of Puropean Folle Tales
in the Unitcd States

The Ginerbread Poy
The Gift of Saint Nicholas
Jack and Robbers

North American Indian Folk Tales
Little Burnt-Face

The Tvio Faces

Tall Tales

Pecos Bill and liis Bouncing 3ride

Johr. llenty
Johnny Applesced




~
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Aruntoxt provided by Eic:

Q

E




Visual and Auditory
Aids

for

Oral Literature
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ables

Aeson's

The Hare itk Many Friends

The Ant and the Grasshopper

The Lion and the louse

The Doz in the fanper

The Toim louse and the bour*tr*’ liouce
Nelling the Cat

The I-‘ox and the Crapes

The Crow and the Pitciner

The "Jolf in Shcep's Clothing
The !lare and the Tortoise

Fables of lLa Fontaine

The Cricket and the Ant

liodern Fanciful Tales

Ask Mr, Bear

l'lothing at All

¥ike Fullizan and His Steam Shovel
Yowr She lMade the Baby Elephant Happy
Pippi Play Tag v:ith Some Policemen
The Real Princess

The Plain Princess

The Ugly Duckling

The 500 llats of Bartholomew Cubbins
"That Is ‘‘hy He \ias Always Called Pooh"
The liagic Bed-Knob

The Elephant's Child

Mrs, Yallaby Jones

The Steadfast Tin Soldier

The %iild Swvans

Pinocchio

‘The Emperor's tiew Clothes

The Open Road

Mrs, Peterkin Viishes to Go to Drive
The King of the Golden River, or the Black Brothers
Alry-Go-Rolmd
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VISUAL AND AUDITORY AIDS FOR ORAL LITHRATURE

Enclycopedia Britannica, Fairy Tale Magic
10 Color sd. fs 10 rec

Includes:

Ali Baba and the Forty Thieves
The Elves and the Shoemaker
Hansel and Gretel

Jack and the Beanstalk
Rumplestiltskin

Sleeping Beauty and the Prince
Snow White and Rose Red

The Thief of Baghdad

The Three Bears

The Toy Soldier




19

Our Children's Hertiage Mother Goose Rhymes
Casscette-Filmstrips :

Includes:

Mother Goose Rhymes ITI

Sing a Song of Sixpence

The Farmer in the Dell

The Duck and the Kangaroo

The Bear Yent Over the Hountain
Hansel and Gretel




Spoken Arts Cassette Library. Vol, 11

Includes:

Poetry

Mursery Rhymes Volume III
A Child's Garden of Verses .
by Robert Louis Stevenson, Volums III

Poems and Songs For Younger Children (Part I)
Poems and Songs For Younger Children (Part 2)
A Child's Introduction to American Folk Songs

(Part 1) Sung by bd lcCurdy

Fables and Stories

Brer Rabbit and His Tricks
by “nnis Rees
Aladdin and His ‘!onderful Lamp
The %ind in the Yillows
by Kenneth Grahame (Part 2)
Piccoli by Philippe Halsman (Part 1)
Piccoli by Philippe Halsman (part 2)
The Fables of Aesop :
The Adventures of Tom Sawyer by llark Tvmin
The Elephant's Child from Just So Stories
The V'hite Seal from The Jungle Books
by Rudyard Kipling
Pancho's Puppets

Tales From Distant Lands

Africa

Tales from Africa by Harold Corlander
Ekun and Opolo Go Looking for 'ives
Anansi and the Llephant Go Hunting
Yhy "'isdom Is Found Lverythere

Ay




England

Goldilocks and The Three Bears
Hereaftesrthis
Dick “hittington and His Cat

Ireland

The Black Horse
Andrew Coffey

Italy

The King YWho Yanted a Beautiful t/ife
The Two Brothers

" The Cunning Shoemaker

Catherine and Her Destiny

Japan

The Tongue-Cut Sparrow
The 014 }an Viho Made the Trees Blossom

Mexico .

How Tepozton Hung the Bells
The Magic -Grocery Store -
The Poor llidow Bullfighter

~

Russia

Vasilisa The Beautiful




dSowmar Records

The Best in Children's Literature

‘Series 2, 1 LP 2s

Tncludes:
Side One

The Fables of Aesop
1. The Fox and the Grapes
2, The Dog and the Shadow
3. The Shepard Boy
L. The Nan, the Boy and the Donkey
5. The Crow and the Pitcher
6. The Lion and the Nouse
7. The Fox and the Crou
8, The Hare and the Tortoise

The Fables of La Fontaine
9. The Lion and the Rat
10. The North Vind and the Sun

- Side Two

1. The Four liusicians
2. The Cat's Tail
3, The Farm Cat and the Vice

Weston Woods, Sound-film strips, Series
Cassette tapes

Includes:

1, Hush Little Baby

2, Casey Jones

3. Billy Boy

L, Mommy, Buy Ke A China Doll
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Parent Participation

The Child's Literary Peritage: Folk and Fairy Litersture; fother
Goose and Ilursa‘:r;y Rhymes YJorkshop sct out to do several things involving '
the parents, Lecchers and children ih a never ending cycle lilled vith
viarmth, c'\r'tai.;'nty, of'ectiveness and lcarning through play activit;les by
oroviding the appropriate game, story, song or play objeet for a given

concept for a day, yet leaving plenty of room for variation and motivation,

Since development of intelligence depends upon the incorporation of
the culture (vhat has gone before) and comes from inside the child, the
childr'én sct their ovm individual paces by their alertness and auarencss

in becoming involved in the environment around them as they perceive it

to be,
Thc Lother's beginning task is oriented toward the overall slructure
of dovelopment-informi:tion a\u analysis and helps develop the children's
educalion in motor, sensory, lancuage and mathematical skills by using
somc basic siaple g,oa:Ls' unveilcd through literaturc,
Although these roals may not bévlisted in order of :_'meor'hancc, these
are hcvertllclcs:s the things e hope to accomplish in some or all of the | ' -

sescions in vhich 1w are involved,

Goals:
1, Develop imagination of child

2, TImprove his listening skills

3. Jcvelop an appreeiztion for ~ood stories

: : (3]
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17.
18,

19.

- Learn to appreciate good literature

- Identify correct names for objects

. Help child to muke his ovm decisions in problem solvings
P p A

Develop his chromatic senses

Deﬁrclop ranipulation skills

Hlelp social developrent among peers

Role playing - let the child act out inner feelings as related to
his environment

Learn number concepts

Build vocabulary

Re-:.;v)ect‘ for others

llelp child relate to everyday experiences
Develop 'x scnsé of inquiry and explof'ation

Help master prercquisite skills

Develop differential visual preception
Proniot.e education of tactile and thermice senscs

Tincourage stereognostic senses
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SYNOPSIS OF LITERARY ACTIVITIES
July 13th, and 20th

1972
by ~~-Julia viilliams Davis

Early Childhood Learning Center
School of Library Science

North Carolina Central University
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Date: July 13, 1972

Arrival

‘Free Play

Story time: Brewman Town Musicians

Children were seated on floor in semi-circle to develop social
contact ﬁith one another and feel warmth and a sense of belonging

to a group of peers.,

The story was read to the children then the children were asked

 to identify the animals in the story from rubber push-outs. ' The

children vere asked to identify the animals and make thé noise that
the animals had made in the story.. The children were ableito identify

all the animals and their characteristic sounds.

The rubber cut-outs were then used for an art activity where the
animal forms were placed on construction paper and traced, The children

then colored the animal shapes they had drawn.

In order to reinforce the musical aspect of the story'we made
musical instruments from everyday household items and compared tﬁem with
store bought instruments in the center. Some of the musical instruments
we made were symbols from pot lids, two knives for rythm sticks, glasses
with different water levels for water pipes, beating a spoon on the metal
cube divider of an ice tray for a Xylophone, wax paper over the end of
a cardboard tube sérved as a horn, the running of a knife down the side

of a grater served as bells and beating a hanger with a stick for a triangle.
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C¥Hih the nmusical sounds from the above insiruments all the the ehild-

ren vere able to beat out the rhytlm to several nursery rhiymes.

Date: Thursday, July 20, 1972

Arrival

Free Play

The story was to have been The Three Bears but we ended ﬁp using

A Day at the Zoo.

This is a éounting book with no words, only numbers, bhut as we turned
the paées ﬁncl counted the numbers the child related some interesting corsients
abou‘t' the animals on each page. The numbers went from one to ten, but only
1, 2, and 3 werc used for .the day's activity.

Next, the three bears were used to count showing the numerical-number
concept, the color difference and recognize each color (red, blue, brown).
Also the children were able to distinguish the differcnces in sizes of the
three bears.

The children werc asked to find and identify any animals in the toy-
brary that they were able to relate to frcm the story. All zoo animals
were identified.

For a fun activity the children niade masks from paper plates, red and
brovm construction paper, glue, staples and rubber bands that looked like
Teddy Bears.

The children were then able to veear their masks while they sang and

acted out the song "Teddy Bear, Teddy Bear, Turn Around."




The third activity was to have been "The Black Alphabet."

A short book: A B C Lessons From OQur Land was to have been read.

Twenty-six (26) flash cards with the alphabet were to have been placed
" in a circle on the floor and let the children identify as many letters as

they could., They were to keep these letters and color them and rewrite

them with water paint.

The alphabet song from the Pan-African Center was to be played and

then sang by the children in "Go Limp."

' Copies of the alphabet were to be given to the children for future

- practice.
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- Date: Friday, July 14, 1972
| .

Arrival - 9:00‘A.m._

Free °lay

B.

C.

1.

2.

3.

Set happy mood: Let me see your smiling faces.

Let me see your wide-awakened eyes.

Greeting - Song: "Good Morning to You"
Story time Activity: "Little Miss Muffet"

A, Introduction of Mother Goose in the Box

Have children guess what is under the scarf, teliing‘them
that there is a surprise for them under the scarf, thereby
stimulating their curiosity, imagination and interest.

Removing scarf‘givé each child a turn to wind Mother Goose
until she pops up. '

Mother Goose then asks story teller to share her nursery
rhyme, "Little Miss Muffet," with the boys and girls.

Introduce spider showing big représentation of spider on poster.

Read "Little Miss Muffet," showing picture in book

Recite again, this time having children repeat each line

Recite together and again this time clapping hands to rhythm

Follow up with dramatization giving each child a chance to

dramatize.

1.

In our situation Twana and Mikell acted out the rhyme
initially, Twana being "Little Miss Muffet and Mikell
being the Spider followed by LaFayette being'fLittle
Miss Muffet! and Derrick being the Spider. This bit
of role playing was lots of fun for the youngsters.

Goals for "Little Miss Muffet"

A.

B.

To make introduction of the Mother Gonse nursery rhymes

To facilitate an understanding of the words in the rhyme,
particular emphasis was placed on the Spider. Picture
was shown and the insect discussed, thereby helping to
build vocabulary.




C.

D.

E.

F.

G.

To understand and relate sequencial events when dramatizing

Children were able to participate in the oral experience by
reciting "Little Miss Muffet."

To help with language development

1. Children emulate their model!s language
2, Helps them to articulate

3. Pronunciation and diction 1s imitated.

Lays foundation for good literature (and poetry)

Recogniie rhythm in Mother Goose Rhymes (in this case
"Little Miss Muffet") by clapping out rhythm

" Finger P1311 "The Ensy Wensy Spider"

A,

Goals

1, Reinforcement (What does the spider do?)_
2, Correlation (the spider in both’éctivities)
3. Dramatization 

4, Develop motor skills

Art Activity: Each child drew with crayon his idea of a spider,

A,

Snack:

A,

Goal

1. Help to develop psychomotor skills

Chocolate Pudding, Lorna Dorne Cookies, Milk
Questions asked for stimulation of thought
1. What kind of pudding do you have?

2, What color is your pudding?
3. What color is your milk?

4, Is it hot or cold (milk)?
5. Whose glass is full?

6. Whose glass is empty?

7. LaFayette had a peach because of an allergy to chocolate.
What kind of fruit do you have, LaFayette?

5
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SYNOPSIS OF LITERARY ACTIVITIES

for July 10th, 14th, 17th, and 24th,

1972

by ~—Evelyn Kennedy Toole

Early Childhood Learning Center
School of Library Sclence

North Carolina Central University
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Date: Monday, July 10, 1972
Arrival - 10:20 a.m.
Free Play

Story time Activity: Little Red Caboose

A. Introduce cars of train —— on poéter,boards, then on
child-sized wooden train (Big Black Engine, 0il Car,
Coal Car, Flat Car, Red Caboose).,

{ .‘ : : 1. Wooden cars are the color of unfinished wood (shellacked).

B. Read story to group of children (seated in semi-circle).

C. Personification of individual cars on train (Four cars were
used for this activity as there were four children present).

1. Represented were the Big Black Engine - LaFayette Davis,
Coal Car -~ Twana Evans, 0i1 Car ~ Derrick Watson,
Little Red Caboose ~ Mikell Toole,

2., The children went around in a circle as a train,

3. Train sounds were then acted out, as Choo-Choo, Clickety--
_Clack, Toot-Toot, Clang-~Clang.

D. The next activity was finger play. "Where Is Thumbkin?'" was
used for this activity.

Snack Time
Free Play

Dismissal

Goals for Little Red Caboose:

A, Teach child parts of whole (whole part perception), i.e.
distinguish name of each car on train, as "The Big Black Engine,"
Coal Car," "Box Car," "Flat Car," "Little Red Caboose."

1. He's acquiring perceptual development ~ differentiating |
cars and attaching language labels to each car.

B. Concept of color is reinforced.

C. Number concept comes into play. How many cars on this train?
(In our situation there were four cars personified).
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K.

L.

M.

A3
1=

Relating story:

Summary—The little red caboose didn't feel important because
it always came last. However, the little red caboose was able
to save the train by putting on brakes and preventing the
train from sliding down the mountain.

Lesson-Everything and everybody is important. There is a job
that everybody or everything can do and do well. Everything
has a purpose. :

Correlating likeness of cars on train as portrayed by illustra-
tions (in picture book) and drawn poster pictures of each car
on train and further relating this to the toy wooden train cars
in the center. '

Children were able to each personify a car of the train, giving
them a chance for further group experience and providing an
atmosphere for socialization through dramatization.

Train sounds were taught or reinforced as children followed
behind one another as a train. (Each child had a picture
drawn on tagboard of the car he was dramatizing suspended
from his neck via cord and was able to tell which car each
of his peers represented. The following train sounds were
made by the children: '"Choo-Choo," "Clickety-Clack",
"Toot-Toot,! "Clang-Clang." , :

This activity stimulated their imaginations.

It further reinforced the envirommental experiences.

It also expanded the children's knowledge.

This was a good group experience.

Vocabulary was increased.

It was a source of fun. "Play is a child's woirk."
The children immediately recognized "The Little Red Caboose"
when they went on their field trip to the Durham Children's
Museum. This was a good, tangible, follow-up. Here they
were able to walk through the caboose, explore, climb and
discover the relation of this real caboose in his environ-
ment to the one in their storytelling session. Here the

perceptual development is really sparked (tactile and
visual senses also motor skills are exercised).
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Goals for Finger Play: "Where Is Thumbkin?"

A,

B,

D,

Snack:

A

Break in program

Learn integral parts of. whole {whole part perception)

1, Each finger has name: Thumbkin, Pointer, Tall Man,
Ring Man, and Pinky = Everybody

Use right hand — learn right from left. One hard was
enough for the three-year-olds to concentrate on initially.

How many? Concept of numbers - Five fingers

Orange Kool Aid and Toy Cookies

Questions for Stimulation of Thinking Frocess

1., What color is Kool Aid?

2.. Is the Kool Aid sweet or sour? (Taste)

3. 1Is the Kool Aid hot or cold? |

4, What does your cookie represent?

a.‘ Each cookie represented a toy object, as doll,
drum, alphabet blocks, boat, car, et cetera.

(This served to strengthen use of language
labels, vocabulary, language developmentj.
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Date:  Monday, July 17, 1972

Arrival - 9:00 a.m.

Free Play

Story time Activity: The Three Billy Goats Gruff
A Norwegian folk tale with woodcuts by |
' Susan Blair
= o A. Story was related with use of flannel board cutouts

B. This activity was fol!awéd'up by use of the record of the story
to which the children listened. '

S C. The story was then dramatized using 'goat heads for the t.hree
= : : billy goats and head for the Troll. Chairs were used for
"the bridge. ‘ '

Goals
A, Develop imaginatiﬁo'n. Story has good characterization, good

constructed plot, building to climax and ending shortly
thereafter, - : '

B. Sequencial‘iorder (understanding of)
C. Understanding of number concept

D. >He1p develop differential visual perception (big, bigger, biggest)

E. Discrimination of sounds or auditory discrimination; smalil
voice and small footsteps associated with small Billy Goat
Gruff; larger voice and louder footsteps associated with
bigger Billy Goat Gruff and largest voice and loudest foot-
steps associated with biggest Billy Goat Gruff.

F. Exposure to another culture (Norway) - goats crossing bridge
going to green hillside to get fat

'G. Learning about what the goat eats (grazes on grass). How does
he react to enemy? Butts with horns.

Interesting Note: During the field trip to the Durham Children!’s Museum
on Friday, July 21, 1972, the childrer immediately
recognized the goat and referred to him as "The Big
Billy Goat Gruff." One of the children said, "I'm
going to knock your eyeballs out." This was a marvelous
association. These children were introduced to the
goat through folklore and could immediately identify
the goat in the barnyard enviromment at the museum.
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Snack: Peanut-Butter and Jelly Sandwiches, Potato Chips and
Tropical Fruit Punch

A. Question to Spark Learning Process

1.

2. .

3.

4,

Se

6.

How many part is your sandwich divided into?
Answer = 4 <~ Number Concept

What color is your punch? Answer: Red -~ Color Concept

How many children are sitting at the table? Answer: 5
~- Number Concept

How many boys? Answer: 3 - Number concept and categorization
How msay girls? Answer: 2 — Number concept and categorization

How do your potatochips taste? Answer: Salty ~- Taste concept







Date: Monday, July 24, 1972

L Arrival - 9:00 a.m.

Free Play

Activity: Ask children if they know the letters of the alphabet.
-All answered "yes'", Well = Big Bird didntt. He
thought ABCDEFGHIJKIMNOPQRSTUVWXYZ was a word,

A, Play the record, pointing to each letter as Big Bird calls
it in order that the children cen follow same.

B. Children march to the record, each using a different instrument.

Story time Activity: Bruno Munari's & B C

Story was read., Book employed use of objects showing initial
sounds.

Follow-up activity: Children éang traditional ABC Song.

~ Art Activity: With home~made play dough each ciilld filled in the outline
' of the initial letter of his or her name, as:

'L for LaFayette
D for Derrick

T for Twana

M for Mikell
P for Pam
Goals:
A. To introduce alphabet and initial sounds
B. Considering that the child learns best through playing with
and manipulating things he was able to work on manual dexterity
with the play dough, also muscular coordination, and the

stereognostic sense (putting play dough "inside -of" the black
line)

C. Associating élphabet with language name of each‘given alphabet
D. How many alphabets are there (Number concept = 26 - This concept

is too advanced for the three-year-old since ‘he can not yet
© count to or visualize 26).
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Snack: Grape Kool Aid, Bannana Wafers, Fritos (individual snack bags)

A.

Stimulating Questions

1.

2.

3.

What color is your Kool Afd? Answer: Purple

How many cookies does each person have? Answer: 6 (they
were miniature wafers - Number Concept

How many bags of Fritos are on the table? Answer: 5 —
Number Concept




STIIOPSIS OF LITERARY ACTIVITI'S
for July 12th, 19th and 26th
1972

by --~l'attie J. latson

Tarly Childhood Learning Center

School of Library Science

North Carolina Central. University




We all live in two worlds. One ic a vorkday world, and the other is

a fairy world. The fairy world wak~s the long tasks of the day scem easy,
This tairy world, or land of fancy, is an enchanted land and helps to keep
grown up people young so that they "may walk with children, sharing their

delirhts," And so it is with me and my son Derrick here in the Center,

July 10, 1972 vie were very happy to be back in the Center. Derrick
explored the whole center looking for books that I had previously read to

him asking questions about different games.

Wednesday, July 12, was my day of the week for activity for the

children. I attempted to tell the story of The Three Bears. We sang action

songs, as "Teddy Bear, Teddy Bear," teaching the children different moves in
which to turn their bodies. Ther we sang "Go In And Out The Window." This

teaches the children the difference between in and out.

Then we used circles to make teddy bears; larre circles for head and
body, small circles for the ears and feet. This teéchr-:s the child diffecrent

shapes and sizes,

July 19, I told them the story of The Gingerbread Man. I also drew a

gbingcrbread boy, | cutting the legs and arms off and letting the children place
then back together, This vas an activity to hels the children to think and

use their hands and eyes, They werc in different colors.

July 26, vas my last day of activity. We sang counting songs and pﬁayed
action games:

1. "John Brown Hed A Little Indian," "This 0ld Manb, " vere counting

games,




I_.‘)

2. "If You're lUzpry anl You Know It Clap Your Hands," "Here ‘e o

Loony-Loon," an< "Six Little Ducks," A1l these songs eve voing

v L By
distinet body novernents,

JAruntoxt providea by eric i3
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Part 1:

1.

Part I1:

7.

10.

11,

Inventory of Children's Literary Background

Mother Goosc Rhymes

thot did Little Bo-Pecp do? L.

a. She fell “ovm.
b, She went to sleep.
c. She lost her sleep.

The ol woman who lived in a 5.
siioe ‘had o mnny chil'ren she

a, spanked them 2ll woundly,

1, startcd ~ school,

¢, scnt some to hier sister.

The verse "Pussy-cnt, Pussy- 6.
cat, Mhere have you been?"

tells about a cat th-t

a, bought ~a fot pig.’

b, visitcd the queen,

c. teascd the man in the moon,

Poctry
In the poem "Hiding" 8.

a, 2 little bey was hiding
from his parents,

b. ~ mousc w-~s hiding in bed,

c. a “log was hiding in the
woodls,

The pocm "The Ducl" is about 12,
a. o ginzham dog and a calico
cat, .
b. two black stallions,
c. n corporal and a private,

What 1id Mary's little lamb 13.
do? o

a, He followed her to school,

b; He ericl for his supper,

¢. He ran awny and got lost,

The Owl #nd the Puasy-Cat. 14,
went Lo soa » )

a, in a natty nutshell,

b. in a spotlcas spnce ship,

c. in a beautiful pen-green

Little Miss Muffet wns badly
frightene! by

a, a toad,

b, & snrke,

¢c. Aa spider,

In the verse "Hey, didile, did-
dle!" the cow jumpcd over

a&. her ealf,

b, a brook,

c. the moon,

What il Little Boy Blue do?

‘a. He lost his blue swealer.

b. He fell fast asleep under the
haystack.
¢, He blew his horn,

The poem thot begins "How do
you like to-go up in a swing"
was written by

a. Bugene Field,

b. Robert Louis Stevenson.

c¢. Dorothy Allis,

Yo was the visitor in the poem
beginning "Some one came knock-
ing/At my wee, small door"?

a2, a small elf-man,

b, a fairy,

c. you never find out.

In the poem "The King's Brenk-
fast" the king had trouble gett~
ing '
a. butter for his bread.

b, marmalade for his muffins,

¢. coffece that suited him,

The F1f took the Dormouse's
a, bright rod cap.

b. toadstool.

c. buttecred biscuits,




Part IT1:

15. %hat il Jack find -t the

top of the bcanstalk?

18.

a. A large bean,
b. .\ castle 2n? 2 ziant.
c. A friry nolace,
16, The wolf coul! not blowi down
the little pigt!s house made
of
2. strow,
b, bricks.
c. mudl,

19.

Vhen the three bears come

back from their winlk in the

woo:ls, they foun:d Goldilocks

a. sitting in Popn Bear's
chair,

b. eating porricge,

c. sleeping in Baby Bear's bed,

17, 20,

21. The Tortois: won
the Hare becnausc

a. the Hare took

his race with 29,

the vrong

ro:l, '
b, the Hore took time for a
nap.,

¢. tha Tortoise got help
from his fricnd the horse,

22. What was in the housc th-t
Jack built?
n, Bags of melt,
b. Threc blind rnicc.
c. A crooked ‘log.

30.

23. The dog, the cat, the donkey,
~nl the rooster
a. traveled to Lhe city to
become musicians.
b. neted in the town ecircus.
¢. Irightened a Land of
robbcrs.

2}, What did Runpelstiltskin de-
nrnel in payment for spinning
straw into golA?

A, The Quien's

child, ,
b, Half of all he spun,
c. The golden cnt,

first-born

Folk Tnlcs, Fairy Tales, an? Fablos

L
e d)

32.

vlhen the youngest Billy Gont
Gruff trip-trapped acrozs the
brilge, he was stoppad by

n. the police patrol.

b, the frrmer's son,

c. an ugly oll troll,

On her woy to visit Grandmother,
Little Red Riding Hood m.:t

o, & bear,

b, » liomn,

c. a wnlfl,

¥ho awalencd Slecping Beauty
from hcr hundred-yenrs' sleep?

barking log.

b, A crowinrg rooster,
c. A\ handsome young princc.

How 'id Puss-in-Boots trick the
king into thinking that his mas-
ter was very rich?

a. He obtained the ogre's castle
for his master.

He -rove his nmnster in a
carringe to sce the king.

He robbed »11 the merchants
who stonped ~t the inn,

b.

c.

Who saved Thumbelina from
heving to mrry a mole?

n. & little brown mousc. p
b. A swunllow she had befriendedd,
c¢. Her kindly old mother.

31. What did the elves do for the

shocmnrker and his wife?

a. i'layed pranks on them so
they could not make shocs.,

b. Made shoes while the shoe-
maker and his wife slept.

The ugly duckling zrew up to be
A beautiful

n. purcock.

b, pheasant,

c. swan.




25. In the atory "Stone Soup" the

sol:licrs trickzd the villagers
into giving them

a, shelter for the nirht,

b, povrler for thcir vieapons,
¢. ment and vegetnbles,

Hows dicd the Prince get into the

tower to sce Rapunzel?

a, By usin; o rope,

b. By climbing up her long
hair,

c. By rubbing 2 magic stone,

At midnight Cinderells's
coach changeld back into
o, the rei balloon,

b, a glnss slipper.

c. a ycllow pump

¥ho finn~lly caught the
gingerbrend boy and ate him
up?

n. The fox,

b, The ent,

c. The volf,

41

“hen the Fox was not able to

get the grapes he wanted, he

2. called on the crow to get
them for him,

b. tricked the squirrcel into
throving them ‘lovm, ,

c. <eciderl they vwre sour and
he 2id not want them,

“hen the boy cried "Wolf!" for

the third time, the tovmspeople

A, paid no attuntion, because he
had fooled them before,

b, went to his help and killed
the violf.

c. sent his older brother to help
him gunrd the shoen,
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